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Abstract Th-rs study is a mrxed research of quantitative para<ligrn and qualitative
paradigm.The objective of this srudy is to identify the relationship between
language lear:ring strategies used and academic factor by Pekanbaru senior high
school studeats. An additional obiective is to look at the difference language
leaming strategies used by students' academic backg:round. The respondents
(samples size) of this study are 400 se,ior tugh studeats in pekanbaru. 'len
studentsfrom the sarnples are chosen for the inten'iew purposes. Quantitatir-e
data rvas collected by usrng strategy Inventor\. for language Learning (SIr,e by
Orfcrrd (1989).Descriptir.e and inferential statistics are used to aaalyze the
quantitative data. The research findinq reveals that there a significant difference
among students' academic backgrormd in language learning strategies. The
qualitative data gives additional information about the respondents'strategies to
leatn English in general and individual skills of English. 'Ihe implication of this
study is that although students are aware of sevrrzl language leaming strategies,
they rnay need to be exphcitly taughr to use them.

Key words: LanSyrage I.eamrng Strategies (LLS), Academrc Background, and
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BACKGROUND
'fhe language learners rvith

academic background -limited to the
senior high school students-
concefl trated on tu,'o important lanEryage

learning targets: a) the use of English
and b) the score in the final national
exarnination (2004 GBPP). Referring to
the development of the abfity of using

the language, the current curriculum
provides a framervork to follow. They
have to adopt the genre of the text-
descriptir.e, narratir.e, procedure,
explanation, discussion, exposition,
re\.ie\-1., nervs item, etc., before the1,

practice speaking and r,vriting (2006
GI]PP). In addition, they are also
rcquired to master the materiais offered
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in the final national examination (35
items for reading and 15 items for
listening). Tb achieve both targets, the
students employ

'fhis paper is presented in Seminar
Seranrau FKIP UNRI and
FakultiPendidikan Universiti

I(ebangsaan l\{ala}.sia (UK}t) in
Pekanbaru-Indonesia on N{av 72-74,
2011. C-ertain language learning
strategies in the classroom, out of the
class, and in the nationalexamination.

'Ihey commonly f61o.r- rvhat the
teachers assign them to do, for instance-
undedining the variety of language
expression in the text book, frnding out
the meaning of certain rvords
(conceptual, structural, and contextual
rvords) in the dicfionarl, (Nuttall; 1980),

and identi$'ing q,pes of questions linked
to the rvritten text. They are also asked
to read authentic materials fr:rm certain
English newspaper s (T he .f akarta Po st, 1- lt e

Indonesia Tinet) and magazines (Ile//o).
Besides, they are provided a break-
through program, usually a ferv months
before the national examination.

In other words, ways of learning
trnglish in Indonesia have been explicitly
determined by the suggested approach
of teaching from period by period ofthe
curriculum practices (Iomlinsr:n, 1 990).
Iior example, the students vv-ere asked to
concefltrate on correct practice in the
classroom er..en though such kinds of
practices nrere not acknorvledged in
vorkplaces (?rabhu: 1.994). Another
example was that the students
memorized the meaning of the rvords in

the text book in order to understand
content of the text ancl its
iterns. fhis way u,-as followed
memoirzing short dialogues in the
book for the purpose of speakin
activities in the classroom. Iior th
rwiting activity, the students imitated
certain model of r.vritten text in order
compose his/her own writing. For
listening, the students read the
transcription of the spoken text. In
addition, the spoken texts were speiled
out more than one time until they
understood the ideas of the text.

Ser.eral recent studies have shor.vn

that the practices of language learning
strategies have made learning language

(including llnglish) more efficient and
produced a positive effect on learners'
language use (.Wenden& Rubin 1987:

O'N{alley &Chamot 1990: Chamot&
O'N{alle1, 1994: O.xford 1996; Cohen
1998). In line rvith it, the right choice
of language learning strategies leads
language learners to improve proficiency
or overall achier.ement or in specific
language skill areas (X/enden& Rubin
1987; Oxford &Crookall 1 989;
O'NIallev &Chamot 1990).

T'he objective of this study is
todetermine u,hether there ate
significant differences among students
from social science, natural scieflce,
language scieflce, engineering science,
and entreprefleur science backpyound in
language learning strategies use. "fhis

studv is desippred to ansrver the folkru,ing
research question GQt Is there anv
significant difference amoflg students
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from sociai science, natural science,
language science, engineering scieflce,
and entrepreneur science background in
language leartring strategies use?

There are no significant differences
amoflg students from social science,
oatural sci.ence, language science,
engineering science, and entrepreneur
science background in language learning
strategies use.

Language Learning Strategies (LLS)
E.1. Definition

A \rery basic element in defining
language learning strategies is the
concept of the strategy itself
(Chesterfield &Chesterfield i 985).
Based ofl this, there are r-arious
delinitions of language learning
strategies formulated by researchers in
relation to Iinglish as a second language
p2) or foreign language (FL). The terms
of learning strategies and learning
behaviors can be interchangeably used
in this study (i\{ohamed Amin Embi
2000). On the orher hand, learning
strateg{es and learning techniques maJr
not be used for similar purpose(s) (Stern
1e83).

Tarone (1983) based her defrnition
ofi the context of the use of
communication strategies in rvhich
mutual attempt of frvo interlocutors
€ree on a meaning in situations rvhere
requisite meaning structures do not seem
to be sharcd. T'hen, she differentiates
communication srrategy from
productiofl strategY in rvhich one
linguistic system is used efficientlr. and

clearly. She also makes clear the
distinction betrveen communication
strategy and learning srrategy by w-hich
deveioping linguistic and socioJinguistic
competence occurred in the target
lang;uage. On the other hand, Tarone
(1987) ascertains the impossibility of
separating communication strategies and
learning strategies because of the
following reasons: (a) it is difficult to
measure the individual's purposes
rvhether it is communication or learning;
(b) the purpose might be both; and (c)
even if the person just $,ants to
communicate and not to learn, learning
often occurs ant'r,vav.

Some researchers use mofe terms
for the word 'strategv" like: (a) steps and
operations (Oxford 1989); and (b) any
specific action (Oxford 1990b). On the
other hand, to a certain extent, the same
can be said about other researchers

@hrman 1989; Nyikos 1989 & 199O;
Chamot 1987 & 1.990;
Donato&IVlcCormik 799 4; Abdullah
I{ussein El-Saleh El-Omari 2002).

Itubin (1975) defines lanp5uage
leaming stratep4ies as the techniques or
devices that learncrs Lrsc to acquirc
second language knowledge. According
to Stern (1975) Langua5le Learning
Strategies are some general order higher
approaches to leaming s,hich gorern the
choice of specific techniques. In
addition, N airnane/.. al (197 S) defi ne
Language I-,earning Strategies as

generalll. more or less deliberate
approaches to learning.Rubin (1987)
states that Language Learning Strategies
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are set of operation, steps, pians, aad
routines of u,hat learners do to facfitate
the obtaining, stofage, retrier.e, and use
of information to regulate learning.
Wenden (1987) refers to language
learning strate5ries as behar.iors rvhere
learners engage in, and regulate a second
language learning. Chamot 098D define
l,LS as techniclues, approaches, or
deliberate actions that students take in
order to facilitate the learning and recall
of both linguistic and content area
information.

Factor Affecting Language Learning
Strategi Academic Factor

Indonesian secondary schools are
di.v'ided into three tlpes: general schools,
'socational schools, lsligious (commonlu
Islamic) schools. In general schools, three
majors can be chosen: natural science,
social science, and language. ln
r:ocational schools, several majors are
offered-economics, home industrl., and
technical skilis. While under the Islamic
schools-three majors are also offered-
religious education, social science, and
natural science based by ser.eral religious
subjects. In this studli the chosen rnajors
by the students rvill be inr.estigated
under the academic factors that affect
LLS.

English is offered to all majors-90
minutes per-week fcrr sixteen rveeks in
ofie semester. To a certain extent, the
allocation of time is not so sufficient in
order to increase the students' finglish
proficiency f'Ion'er.'er, the schools may
prol'ide extra hours of classes. 'Ihree

moflths before the national fi
examination, the schools r:url a

program rvhich concentrates on
skills and listening skills(the decree
Ministry of Education number 45,
2007).

Running such a program has at
two objectives: (a) to achieve a
minimum passing rate in the national
final examination, and ft) to obtain the
T'OIIFL score of 450 at higher education
(e.g.Unir.ersity of Riau, Pekanbaru,
Indonesia). f'he mastery of those two
skills (structure and r.ocabulary items)
allorvs the students to get ideas of texts
rvritten in English in their ou,n field of
sfudv at tertiarv ler.els.

Research fnstrument
Strategv Inventory for Language

karning (SfLD (Oxfcrrd, 1989) is used
to collect the data of hor.v respondents
learn English at Pekanbaru senior high
schools.

Interview is done in order to get
additional information on horv selected
respondents (10 respondents) Iearn
English in general and indir,.idual skills
of tinglish.

Analysis of Data
Analysis of Quantitative Data

'I'o analyze the collected data,
ser-eral procedures were follorved. First
of all, scoring the response of the
respondents in the gir.en questionnaires,
and inten.iervs. Aftenvards, it shorvs the
relationship behveen academic factors
and language leaming strategies use.

56 Jnrnal Bahas Lloh.tme 6 Nomor I tlptll 201 l



JurnalBahas

Scoring the Response of the
Respondents in the Given
Questionnaire

T'he questionnaire used is Strategy
In'rentor], for Language kaming (SII J-).
The SILL produced b,v Oxforcl (1990).
Each statement has fir,e choices : 1.

Never or almost net-er true of me; 2.
Generally not true of me; 3. Somervhat
true of me;4. Generallv true of me; and
5. Ahvays or almost ahvavs true of me.
The answers of the respondents uiere
scored as the follorving. Choice 1 is
scored 1, 2 is 2, 3 rs 3, 4 is 4, and 5 is 5.

Thc SILL consists of 6 parts with 50
statemeflts. 'Ihe sum of the rvhole parts
is divided into 50 in order to get the
average of the respondent's response.

The Use of Descriptive Statistics
Analysis

l)escriptive statistics rvas used in
order to get thc central tendency (mean,
median, and mode) Sohn W Cressrvell:
2005) of the respo{rse of rhe respondents
in using the catego ry of language
learning strategies (memor1, strategies,
cognitive strategies, compensation
strategies, metacognitive strategies,
affectil-e strategies, and social
strategies).

f'he mean score of the respondents'
ler.el of each Language Learning
Strategies rvas calculated and this mean
score indicated the respondents' overall
self-report on their or,r.n level of strategy
used. In order to interpret the mean
scc)rc', this study refers to interpretation
of Iikcrt scale in Strategv In.i.entort, for

Language Learning (SILI, by C)xfords
(1989). The students' mean score of
each item and construct collapse into
three new groups, as seen in Table 1

N{ean score rvithin 1.00 to 2.4 is
categonzed as lorv level in language
learning stratep3ies, and mean score
u,ithin 2.5 to 3.4 falls under the medium
ler.el. If the mean score falls within 3.5
to 5.0, dre lel'el of learning strategies is
high.

The Use of Inferential Statistic
Analysis

Inferential statistics luas used to
in'i.estigate the phenomenon of
relationships and differences among
different characteristics of the sample.
The inferential statistics analysis used in
this study includes One-Wa,v ANOVA.

The Use of One Way ANOVA
,{NOVA was used to

testhypothesis 2and hvpothesis 5 in
comparing the differences among three
or more independent rrariables on a

single variable in each hvpothesis (see

the earlier research design). The
alternative hypothesis is accepted (see
1.5 in Chapter One) if the calculated
r.alue is smaller than table r.alue q,-ith the
ler.el of sigyrificance p <.05 frerppson:
1976 & Oall er.a|,2003).

Analysis of Qualitative Data
The 10 students as purposir.e

sampling rvere intervierved about the
rvays they learn English in general and
language skills (listening, speaking,
reading, rvriting, structure and
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vocabulary). i\{ost of the given
responses rvere in Bahasa Indonesia, and
some, in the local language.The taped-
interr.iew \ias transcribed intoB ahasa
Indonesia or local language as necessary.

The transcript was translated into
English.

Steps of Qualitative Analysis
The findings were saliently used to

support the quantitatir.e data. 'Ihe
analysis inr,-estigated indicators related
to language strategies used b). the
students. In general, the steps of analysis

taken \r,ere re ferred to I\{iles
&I{uberman Q00a:\. They 5121sd drrl
qualitative analvtrc practices and
techniques follorv the steps belorv;
affr-xing codes, noting reflections or other
remarks, sorting and shifting ...to

identify similar phrases, relationships
betrveen rrariables, patterns, themes,
distinct differences betrveen subgroups

and cclmmon sequences, isolating these

patterns and processes, commonalities
and differences, elaborating a small set

of generalizations, and confronting those

generaltzation (Miles &I{uberman,
2004)

The process of data interpretation
was interactive and involved data
reduction, examination and conclusion
verification by: looking for comments
that described the rvays language skills

rvere acquired, looking for comments
that indicated strategies of language

learning, looking for new strategies that
mlght not be included in this studl'.

Respondentst Profiles

Table 1 Distribution of Respondents by Acadernic Rackground-

No Academic Background Frequencv Percentage
1.

2.

3.

4.

5.

Natural Science
Social Scietce
Language Science
Eugineering Science
Entrepreneurial Science

na
120
40
60
60

30.0
30.0
10.0

i5.0
15.0

Total .+00 100.0

Table 1 shorvs the fir-e different
majors involred in this research. There
v'ere 120 students each from Natural
Science and Social Science, 60 from
Iingineering Science and Entrepreneurial

Science and 40 from Language Science.

The total number is 400 students. The
intervierv respondents are selected 10

students from the sample size.
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UANTITATIVE DATA ANALYSIS AND FINDINGS

DESCRIPTIVE FINDINGS

'Iable 2 Analysis ANovA frerd of srucry across rearning strategies

Dependent Science Group Mean Source Sum of DF Mean sig.
-E-rP&1[emo4' - N^lirrri---- -- 3.0f, - U"*;.r, (^-"p. ;); 4 .(t41

Social
Language
Filgineering

Natural

SociaI
l"anguage
Ilnginee ring
Enttepreneurial
fotal

3.0--] Total
3.[rr1

1,! ))) aoo

38.7+1 395
39.O68 399

707 .s88

.833 .505

3.06 R/idrin (itoups 2,f.050 395

Entu'eprerreurial 3.03

Cognitive Natural 3.lj Betrween Groups .i?i 4 .15gSocial 3.21 \lirhin Groups 3g.7.+1 395Language 3.22 Total 39.06g 3g9I,)ngineering 3.13
Entrepreneurial 3.11.
Total 3.1'l

f'ota.l

Conpensatio Na[rral
tr

3.04

3.12 Betq,een Grcups .327 4 .Ctg2

2.73 .rE9

Social 3.16 \ylthin Groups
Lrurgr:agc 3.2{t I'otal
Engineering 3.10
Entreprenerrrs 3.1.1'Iotal 3-11

\{eta- Narural 3.21 Belureen (ircups .2gj 4 .{)1"1 .ggg .4OgCrgnitive Social 3.21 \\,ithin Gr.oups 27.942 395I-anguage 3.16 .Iotal 2g.225 39gI_thgineering .3.19
Iintrepreneudal 3.14
Total 3.19

Alfe ctir.e Natural j.06 Between Groups .6g4 + .1-ll.Social 3.06 li4thin Ciroupi 12222 395I-anguage 3.03 Total 12.9{.t7 39gEngir:eering 3.tl{)
Iintrepreneurial 3.03'fotal 3.04

1.(r0 .1.73

4 .066 .605 .659
395
i99

Social Natural 3.1'7 lJerveen Gurps .265
Social 3.21 \\,1tirin Gr.oups 43.20g
Language 3.22 .Iotal 

$.412
Engineedne 3.13
Iinrrepreneudal 3.11-fotal 3.ll

Lang.
Leaming
-Strate.de s

3.12 Refween Groups .j.5(r + .rr39 2.63 .Oj{

f. l(,

i.2t)
3.10
3.1.1

3.1.+

\Viti:it (ircups
Total

5.821 395
5.98:) 399
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Iabie 2 displays that the different
of mean score of cognitive strategtes
rvas different behveen social science
students and entrepreneurship science

students. Social science students
obtained higher mean score in cognitir.e
strategy than entrepreneur science
students (mean difference=.098,
sig.=.647a.05). I{ou,ever, there is no
difference in using cognitir.e strategies

betrveen other groups of students. The
findings also shor.v that social science
students obtained higher mean score of
orrerall learning strategies than
efitrepreneurial science students (mean

difference=.058, sig.=.645..05), yet
there is no difference in mean score of
o\.erall language strategy alnon{i others
group of students according to fleld of
study. In short, Lt can be stated that the
nuli-hl,pothesis is reiected.

Qualitative Data Analysis and
Findings

llased on the qualitative gathered
data, there are several strategies that
har..e beenpracticed by the 10

respondents. The strategies are as the
following.

Strategies used by the respondent in
learning English in general based on
academic background

Ser.eral important data about horv
to learn tinglish in general are found.
First of all, the natural sfudeflts use the
strateg)' oI bcing active in r.arious
activities as the highest frequency among
all strategies. While, the social science

student practice the strategy of
discussing lesson with English teacher
and friends as the highest frequency. It
seems that most natufal students alscl

use the discussion strategies together
with attending class meeting regulady
strategies. Attending class regulady
strategies are compulsory strategies to be

done at Pekanbaru senior high school.
The discussion strategies can be regarded

as creative actir-ity of the students u,hen

they are ioining any classroom program.
The same strateg), is used by the

natural students as the second prioriry
In similar, the social science students
practice the strategy of reading various
English sources as the second one. In
line rvith the practices of those
strategies, both gaoup c.rf students use the
same strategv to learn English in general
like joining an }inglish course and
keeping studf ing English outside school
and at school but in less frequency. The
strategies of joining English course
outside school are one the most popular
strategies amoflg students it Pekanbaru

senior high school. I\{ost students regard

that taking llnglish course is a short rvay

strategy to cope the basic problem in
learning English. llr.en, in certain
occasion, taking English course is more

effective to master basic Bi,nglish

compared to ioining Engiish lesson
regulady in the class.

In addition,the natural science
students use 10.8 strategies in ar.erage

r.vhile the Social Science students
practrce as fliany as 7.8 strategies. It
meafls that the natural science students
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used more strategies compared to the
social science students do. In short, it
can bc restated that the students use
se.r.eral preferred strategies to learn
English in general. T'he strategies are
discussing lesson with English teachers
and friends, trylflg to be actir..e in any
discussion, joining an h)nglish course,
listening to music and, sing;ing a song.

Strategies used by the respondent in
learning listening skill based on
academic background

Ser.eral important aspects fcrr the
natural science students and the social
science students tc listening skill are
identified. Iloth groups of students tend
to choose a littie bit similar strategies as

the highest frequency The strategies are
focusing on listening ideas of listening
text (by the natural science students) and
concentrating to thc spoken text ftv the
social science students). In addition, the
rrvo groups of students also choose a
litde similar strategies as the second prior
strategies. T'he strategies are ansrvering
the question correctly fty the natural
science students) and ansrvering the
question related to the information (br.
the social science students). The students
from both group - riature science and
social science - put emphasis on
understanding ideas of a spokerl text to
learn listening. 'Ihe strategy is supportcd
by r.arious actir.ities like acknol.ledging
differcnt voice in a conversation, pal.ing
attention to gesture, especially in a

conversation - and knorving the aim of
the questions related the spoken text.

In term of the ayerage number of
strategies practice, b), Natural Science
students use 5.8 strategies rvhile the
Social Science stuclents practice only 5

strategies. lt means the Natural Science
students used more strzrtegies compared
to the Social Sci.ence students.

Strategies used by the respondent in
learning speaking skill based on
academic background

T'here are several data that support
the natural science students and the
social students ro learn speaking skill.
First of all, the natural science students
use truo strategies as the highest
frequencl, among their strategies. The
strategies are doing the best to speak in
class and preparing vocabularl, as many
as possible to speak. One of both
strategies is also used as the highest
frequencr. b), the social science students
that are preparing vocabulary as many
as possible to speak. In addition, both
groups of students also use a little bit
the same strategies as second priority by
dre social science students and at least
frequencv by the natural science
students. 'I'he strategies are practicing
speaking rvhenever possible (by the
social science students) and practicing
them in speaking

It seems that understanding the
meaning of certain number of
r.r:cabular)/ of r.ocabulary items is
regarded as main strateg]'to do speaking
actii,it) by both groups of srudents.
Rased c.rn such understanding the
students har.e strong u.illingness to
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express their ideas in spoken form
s,-henever possible. Finding an interesting
topic is also an important strategy before
they do speaking actir.ity-- Ilracticing
rvhat they have learned is the common
strate€f' to make thefu speaking better
than before. fo term of the a\rerage
number of strategies practice, the
Natural Science students use only 2.8
strategies w-hiie the Social Science
students practice 7 strategies. ft means
the Natural Science students used more
strategies compared to the Social Science
students.

Strategies used by the respondent in
learning reading skill based on
academic background

Ser.eral important data support the
flatral scieflce students and the social science
students to leam reading skill. llhe social
science sttxlents use t\vo kinds of strat%icls
as rhe highest frequency: The strategies are
readingaspects of the text and doingexetcise
of rczding. In line s,-ith those trvo strategieg
the natural science studenls use a litrle bit
similar shatqgy drat is about mastering kinds
of ideas of the text (one of the reading
aspects). Most of the students from both
groups put emphasis on geuing ideas of the
texas mdn skate€ry'to leam reading 81,then,
the sturdens come to the follorvrng strategt,
that is acknr:ri,{edging the pu{pose nf related
questions bereath the tert In this cootext,
the students commonly just relate n-hat a
certaifl componeflt of the question to a
specific idea in a reading text

Strategies used by the respondent in
Iearning writing skill based on
academic background

'Ihere are several valuable data to
support the natural science students and
the social science students to learn
u,riting skill. First of all, the social
science students practice three strategies
as the highest frequency 'Ihe strategies
are gathering sources related to the
topics, der.eloping ideas to write, and
doing rwiting proceduralll.. In line with
those practices, one of the strategies is
the same as the choice of the natural
science students to use as the highest
frequency-. The strategy is doing rvriting
procedurally. 1, addition, both trvo
groups of the students use a Iittle bir
similar strategies as the second pri.or
choice. The strategies are twi"g to u,-rite
and trying to imagine the object and
develop it. Besides, both groups use the
same stratepfes as the least frequencrr
The strategies are making bubble
netn,ork.

I\'lost of the students from both
groups do certain strategies in order to
do rvriting activitJr The strategies are
gathering ideas, discussing ideas to
friends, constructing afi outline, and
der.eloping tr.vo outlines, collecting
certain facts to support tlre statements.

In term of the r erage number of
strategies practtce, the Natural Scicnce
students use only 4.3 strategies rvhile the
Social Science students practice 4.7
strategies. It mezrns the Social Science
students used more strategies compared
to the Natural Science students.
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es used by the respondent in
rning vocabulary based on

ic background
There are some irnportant data to

rt the natural science students and
the social sciencc students to learn
vocabulary items. First of all, both

of the students use the same
srrategies as the highest frequency. T'he
srategies are using vocabulary in r.arious
hnguage activities. In addition, they also
use the same strategies as the second
prior strategies. The strategies are
reading r.arious F)ng;lish sources. Most of
the students from both group
coricentrate to hcu, to enrich the
vocabulary items and use them in
appropriate context. The trvo strategies
go hand in hand in order to master as

many 2s possible the r.ocabulary iterns.
In term of the avera€ie number of

strategies practice, the Natr_rral Science
students use 3.8 strategies rvhile the
Social Science students practice 3.5
strategies. It means the Narural Science
shrdents used more strategies compared
to the Social Science students.

Strategies used by the respondent in
learning structure based on
acadernic background

'I'here are several data which
support the natural science studeflts allcl
the social science students to learn
structure. F'irst of all, both groups of the
students use different strategies as the
highest frequencv. 'fhe strategies are
doing exercise ir-r the form of ansrvering
the questions, combining clauses and

!arnal Bahas

composing sentences aod correcting
mistakes. In addition, they also use a

litde bit similar strategies as the least
frequency. 'Ihe strategies are reading the
sentences and check their patterns (ry
the nafural students) and reading a book
and using a book.

Most of the students from both
groups make prior strategy to learn the
structure by acknor,r,ledging the
structure construction by checking its
structure pattern. In a context of closing
the ansrver, choosing the best one n-hich
shorvs the appropriate element of a

sentence is also regarded as an important
strategy.

In term the arrerage number of
strategies practice, the Natural Science
students use 5.2 strategies rvhile the
Social Science sfudents practice only 4
strategies. Ir means the Natural Science
stuclents used more strategies compared
to the Social Science students.

In short, the strategies are doing the
best to speak in class, preparing
vocabulary as ffranl, as possible to speak,
reading aspects of the text, doing
exercise of reading, mastering kinds of
ideas of the text (one of reacling
aspects), gathering sources related to rhe
topics, developing ideas to rvrite, and
doing rvriting procedurally, using
vocabulary in various language actir,-ities,
doing exercise in the form of ansrv-ering
the questions, combining clauses and
composing sentences and correcting
mistakes.
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The Implicatio! of the Finding
The implication of the finding is as

follows. At least, there tw-o major firdirS
rvhich have trvo implications. First is

about the ar.erage use of SILL in
medium level. If the students really ha.i.e

deep insights of all items, they are
possible to enhance the practices of each

item, so that, they can increase the score

of using SILL to high ler.el. Next is that
the students frorn academic backgyound
use certain strategies to learn English
language in general and individual skills
of English. T'he}, stilt highlight some
elements like the mastery, structure
ru1es, and ideas of the text as crucial
factors to own. Based on the facts, the
English teachers should equip themwith
such amount of knowledge which
directly enhance them in order they are

able to learn those language skills
efficientll,.ln addition, the students
among five group of academic should
have a cooperative activities by rvhich
they are possible to rvork together to
soh.r the problems of learning linglish.

Suggestions for Further Study
Beside academic factors that ha'r..ebeen

investigated in relation to the use of
languagaleaming stratcgics, socio-economic

factors (gender, ethnicitl., and parents'
income), situational school factors (state

school and prir.ate schoo), should also be

investigatcxl in the near futlre. "Ihis is due t<r

those factors are possible to give positi,e
impact tou,ard the rse of langrary leaming

strategles by the students in Pekanbaru Senior

I{igh Schools
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